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EXECUTIVE SUMMARY 

English, in India is taught in different types of schools and in various states, in 

a number of ways and circumstances. In the so-called public schools, its teaching is 

quite up to the mark while in the state managed government and aided institutions of 

its teaching and the objectives are much below the norms. Similar is the case in the 

length and breadth of this    vast country. We haven’t been able to fix up the norms for 

the teaching of English in a universally agreed form. Everyone tries their hit and miss 

methods. In some schools as well as states, the stage for the start of teaching English 

begins with a class three in others it is from class’s five to six. If this would be the 

picture our country, how can we expect our students to be proficient in using English 

for communicative skills. Teachers ask the students to mug up the answers without a 

proper group of the subject matter. Passing the examination has become the aim in 

general for the pupils. 

 In our schools (UP or Secondary Schools) teaching English is mostly 

done by the Translation Method or the Bilingual method in which teachers generally 



use English and regional language both side by side. In these circumstances, the 

question of proficiency can’t be achieved in order to tackle such problems. Today we 

could find numerous theories and approaches to teach a second language. One among 

them is TBLT. (Task Based Language Teaching). It is an approach which offers 

students material which they have to actively engage in the process in order to achieve 

a goal or complete a task. The ultimate goal is to fulfil the desire to make the acquisition 

of a foreign or second language as efficient as possible. They are provided a task and 

to develop their inter language (Communication) through using the target language to 

solve it. Naturally they are forced to communicate or interact in the target language and 

find the solution to the task. Engaging learners in task work provides a better context 

for the activation of learning process than form-focused activities and hence ultimately 

provides better opportunities for language learning to take place.  

A task could be given to them to deal and discuss and come to a final conclusion 

(output). Thus students get a chance to speak about the ways they have manipulated to 

find   answer among or between themselves. It is an opportunity for discussion or an 

exchange of views. 

The main objectives of the research are to investigate the effectiveness of the 

student’s English speaking ability through task based learning. A good performance of 

the English Language is required for all levels until graduation. Students are expected 

to use English Language in various situations, both in and out of their classrooms and 

with local foreign communities. 

Learners were given pre-task and post-task activities. The task is done by 

students (in pairs or groups) and gives students a chance to use whatever language they 

already have to express themselves and say whatever they want to say. This may be in 

response to reading a text or hearing a recording. Teacher walks round and monitors, 



encouraging in a supportive way everyone’s attempts at communication in the target 

language. Teacher helps students to formulate what they want to say, but will not 

intervene to correct errors of form. The emphasis is on spontaneous, exploratory talk 

and confidence building, within the privacy of the small group. Success in achieving 

the goals of the task helps Students motivation. 

Through the research the speaking skills of the students improved. They could 

very easily use the language for meaningful purposes like meeting a friend at the bus 

stand, opening an account in the bank, making telephone call, writing a letter, reading 

a map and giving directions, reading a set of instructions and assembling a toy, railway 

enquiry etc. Again it answers the question why is it that most learns to do not have 

competence with foreign language even after six or seven years in the class room. This 

question can be answered by TBLT if it is sensibly and sensitively applied. 

In the Pre-test and the post-test conducted in the class a tremendous variation 

occurred in the post-test ratio taken after the research. The speaking ability of the 

students improved much. It is a process where students are given the task and it 

naturally becomes student centred and teachers are there to clear their doubts. It is more 

student centred rather than teacher centred. A meaningful interaction takes place 

between the students. Authentic participation - which utilises ‘noticing’ principles and 

which also, combines the ideals of the task-based approach and the benefits of the 

language focus approach. 

TBLT is a method for engaging the students in real discursive communication 

while simultaneously focusing on accuracy. The dual role of the teacher, as both an 

equal participant and as a conversation manager and language explainer is an essential 

skill for teachers to build. There was statistically significant difference between the 

mean scores in pre-test and the post-test conducted in the class. Language is primarily 



a means of making meaning. Students could adapt to this situation if it is used in a 

communicative language teaching classes. It is already said it refers to an approach 

based on the use of tasks as the core unit of planning and instruction in language 

teaching. Engaging learners in task work provided a better context for the activation of 

learning process than form-focussed activities, and hence ultimately provides better 

opportunities for language learning to take place. Through this approach they learned 

to negotiate meaning and engage in naturalistic and meaningful communication. When 

an comprehensible input is applied for successful language acquisition, a productive 

output is received during the post-test. TBLT gave motivation for the students to 

promote learning. A variety of communication style they could adopt through this 

approach. It is genuinely authentic and it can easily be understood. Tasks channel the 

learners toward particular aspects of language. The perspective of students would 

change if they continually use TBLT. It is an instruction where they understand the 

TBLT concepts and its position in language learning. 

Again the questions like what are tasks? What is the role of a focus on form in 

language learning? Where do task come from? What is the relationship between 

communicative classroom and pedagogical tasks? The above questions are getting 

explained through this study. 

In TBLT tasks are not employed for their own sake but as a means of facilitating 

learning. Class activities have to lie designed so that students have the opportunity to 

notice low language is used in communication. Learners themselves need to “attend” 

not only to the message in task work, but also to the form in which such message 

typically come packed. A number of learner - initiated techniques to support learner 

reflection on task characteristics, including language form, are proposed in Bell and 

Burnaby (1984). 



Many tasks will require learners to create and interpret messages for which they 

lack full linguistic resources and prior experience. Practice in restating, paraphrasing, 

using paralinguistic signals and so on will often be needed. The skills of guessing from 

linguistic and contextual clues, asking for clarification and consulting with other 

leaners are also developed through this approach. A central role of the teacher is in 

selecting, adapting and creating the tasks themselves and the forming these into an 

instructional sequence in keeping with learner needs, interests and language skill level. 

Few could question the pedagogical value of employing tasks as a vehicle for 

promoting communication and authentic language use in second language classrooms, 

and depending on one’s definition of a task, tasks have long been part of the main 

stream repertoire of language teaching techniques for teachers of many different 

methodological persuasions. It is the dependence on tasks as the primary source of 

pedagogical input in teaching and the absence of a systematic grammatical or other 

type of syllabus that characteristics current versions of TBLT. Thus the authentic tasks 

are supported by authentic materials and students easily grasp the situation and again it 

is an ideal approach for the learners to attain speaking skills. 

TBLT provides evidence that supports the explicit knowledge through focused 

activities leads to language acquisition by activating the language and fluency, 

constructing knowledge by providing opportunities to develop the kind of language 

instructors may be interested on developing explicit linguistic knowledge. Through 

implementing tasks we could produce teachers and students whose cognitive 

processing depends mostly on authentic classrooms which is in need of the hour. Our 

students lag behind in communication skills and thus they are fearful in appearing for 

interviews in and abroad. TBLT could help the society (Students) active, thinking 

decision-makers, and practically-oriented, personalized and context sensitive networks 



of knowledge, thoughts and beliefs. The results were significant in the 

 post-test and the scores were increased with a good margin. 

 

 


